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Teacher shortage – Paraeducator population can help 
fill the need for qualified teachers locally 
Prior experience - Paras are already acculturated to 
the school environment, plus they tend to represent a 
more diverse demographic (Genzuk, 1998) 
Why paraeducators? 
 1.  Broaden the national research on recruiting and 
retaining paraeducators as university students and, 
ultimately, as certified teachers (Platt & Likins, 2005). 
2.  Inform the planning process for future 
paraeducator-to-teacher certification programs 
(Haselkorn& Fideler, 1996) served by USU.  
Why study paraeducators? 



•  Maintain the integrity of USU’s teacher 
education programs 
•   Tap the diverse and often extensive 
experience of paraeducators in local schools 
(Platt & Likins, 2005)  
•  Accommodate the workloads of 
paraeducators when considering course 
loads, times, availability, and practicums 
(Platt & Likins, 2005) 




Methodology: 
Mixed-method research.  
Surveys (Likert scale) : quantitative data  
Comprehensive Interviews : qualitative data 
Methodology: 
Mixed-method research  
Quantitative data gathered from first of 
two surveys, with 63% response rate 
(25/40) from three cohorts: 
  Pre-program survey 
  Post-program survey 
Methodology: 
Mixed-method research  
Qualitative data gathered from 
interviews with participants at 
end of first year (first cohort) 
•  Opened-ended questions 
•  Drawn from survey items 
•  Lived experience of paras 
prior to, during, and after 
program 
Cohort 1* 
4/7 
Cohort 2  
12/22 
Cohort 3  
9/15 
Non-paras 1 5 8 
Paras 3 7 1 


Value and expectancy multiply rather than 
add (Shah & Higgins,1997) 










“Being a para helps you feel more 
knowledgeable and comfortable working at a 
school. In our cohort I noticed that the 
‘traditional’ students had more apprehension 
and idealism than the paras in the program…”  
“Paras have a better sense of what students 
can do or should do.” 



